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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	578 (463 7-11)

	Proportion (%) of pupil premium eligible pupils
	44.8% 

	Academic year/years that our current pupil premium strategy plan covers
	2025-2026

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Damola Ademolake

	Pupil premium lead
	Antonio Simeone

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£251,130 (per pupil funding of £1,075, for 228 students)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
	£251,130


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	
Ernest Bevin Academy: Pupil Premium Strategy Statement
At Ernest Bevin Academy, we are unwavering in our commitment to the progress, achievement, and well-being of every student. We recognise the national disparity in educational outcomes between pupils from disadvantaged backgrounds and their more advantaged peers. Through the Pupil Premium, we are empowered to provide targeted support and enriched opportunities that help bridge this gap, ensuring that all our students are equipped to thrive and reach their full potential.

Our Ambition and Vision
Guided by our core values of Ambition, Perseverance, and Unity, we are determined to reduce the attainment gap for pupils eligible for Pupil Premium funding. We aim to:
· Foster meaningful engagement in learning and wider school life 
· Develop essential academic and personal skills 
· Raise aspirations and broaden horizons 
· Maximise achievement across all subjects 
· This vision is embedded in our whole-school culture and informs every aspect of our provision.

Understanding the Pupil Premium
The Pupil Premium Grant is additional funding provided to publicly funded schools in England to help overcome barriers faced by disadvantaged pupils. In the 2025–2026 financial year, secondary schools receive £1,075 for each pupil who has been eligible for free school meals (FSM) at any point in the last six years.
This funding is intended to:
· Improve academic outcomes for disadvantaged pupils of all abilities 
· Narrow the attainment gap between these pupils and their peers 
The Department for Education (DfE) entrusts school leaders to use this funding effectively, based on the specific needs of their pupils and school context. At Ernest Bevin Academy, we take a strategic and evidence-informed approach, ensuring that the funding has the greatest possible impact.

Targeted Support for Specific Groups
Looked-after Children (LAC)
For pupils in care, funding is managed by the Virtual School of the home borough (e.g., Wandsworth). A portion is retained centrally to commission services, while the remainder is allocated based on individual learning needs outlined in each child’s Personal Education Plan (PEP).
Previously Looked-after Children (PLAC)
Pupil Premium Plus (PP+) supports children who have left care through adoption, Special Guardianship Orders (SGO), or Care Arrangements Orders (CAO). This funding is paid directly to the school, provided parents declare eligibility. It is used to support the emotional, social, and academic development of these pupils.
Service Pupil Premium (SPP)
This funding supports children of service personnel, helping to mitigate the effects of mobility and parental deployment. It is primarily used for pastoral support, and eligibility must be declared by parents.

Challenges Faced by Our Pupils
At Ernest Bevin Academy, we understand that disadvantaged pupils may face a range of barriers to achievement, including:
· Social, emotional, or behavioural challenges 
· Irregular attendance 
· Limited parental engagement 
· Dual needs (e.g., Pupil Premium and SEND) 
· Reduced access to enrichment opportunities that raise aspirations 
We also recognise that many of our pupils face context-specific challenges, such as being young carers, open to social services, or classified as vulnerable. Our approach is personalised and responsive, ensuring that support is tailored to individual needs.
Our Strategic Approach
We use data and diagnostic assessments to identify gaps and implement bespoke interventions. Our strategy is built on:
· High-quality teaching 
· Strong curriculum design 
· Excellent attendance and behaviour standards 
· Targeted academic and pastoral support 
These elements are proven to have the greatest impact on closing the attainment gap—while also benefiting all pupils, not just those eligible for the Pupil Premium.

Our Commitment
We are committed to:
· Challenging all pupils through ambitious teaching 
· Intervening early when needs are identified 
· Fostering a whole-school ethos where every staff member is responsible for the success of disadvantaged pupils 
· Balancing academic progress with pastoral care, ensuring holistic development 
Our goal is to ensure that every pupil at Ernest Bevin Academy, regardless of background, has access to the same high-quality education and opportunities to succeed.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Our PP students perform worse overall at the 5+ level in Maths, English and 
Science (average difference of -30% from summer 2025). This is also indicated by scrutiny of students’ work, visiting lessons and teachers’ formative assessments. The reasons for pupil premium-eligible pupils’ underachievement are multiple and complex. The pupil premium provides an opportunity to support our disadvantaged students to make as much progress as their more affluent peers

	2
	Assessments (completed at Primary School, and when they join us in Year 7), along with observations and discussion with key stage 3 pupils indicate that disadvantaged pupils generally have lower levels of reading comprehension than peers. This impacts their progress in all subjects.
On entry to year 7 this year, PP average SAS score is 100 vs average Non PP is 105. 
2024-2025 NGRT tests state that PP students in year 8 – 44% are below chronological reading age and year 9 – 40% are below their chronological reading age. 

	3
	Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils is on average, lower than for non-disadvantaged peers. 
Persistent absenteeism is negatively impacting disadvantaged pupils’ progress.
 
In a ‘post-covid’ educational landscape, there are significant concerns nationally about students’ attendance to school, and the emergence of a more PA students. Although our attendance processes are rigorous, we are not immune to these emerging national issues. 

	4
	Improve engagement by parents of students from disadvantaged backgrounds so that they are more involved in organising their child and ensuring they are fully prepared for school every day.

	[bookmark: _Toc443397160]5
	Lower cultural capital. Our discussions and observations have identified that some disadvantaged pupils lack background knowledge of the world around them and as a result have less clarity around career goals and how to achieve them, compared to non-disadvantaged.





Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved progress and attainment among disadvantaged pupils, in English and Maths at the end of Key Stage 4
	All students, including disadvantaged pupils, experience a rich and challenging curriculum in English and Maths. They demonstrate through lessons visits, formative and summative assessment, and the high quality of their work that they are grasping key concepts and developing strong curriculum knowledge in in both subjects.

	Improved reading comprehension among disadvantaged pupils across yr7-10
	Reading comprehension tests show the gap between reading age and chronological gap is closing in line with non-disadvantaged 
students. 

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils (In line with national average) 
	· Sustained high attendance, demonstrated by: 
· the overall absence rate for all pupils being no more than 4% in line with 96% attendance target, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced to 0%. 
· the percentage of all pupils who are persistently absent including those who come from disadvantaged backgrounds to be at least in line with national averages


	Increase the opportunities for disadvantaged students to attend trips and extra-curricular activities through Education with Character, whilst also supporting improvements in ambition, career aspirations and social mobility for pupils 
	High levels of participation, in line with non-disadvantaged students, in trips and other extra-curricular activities demonstrated by: Statistics from the Arbor trip system 
that shows the proportion of disadvantaged students attending trips, and attendance registers from extra-curricular clubs. 
Improvements in careers education and tracking for PP students, as evidenced by a careers participation tracker. Engagement in enrichment opportunities for all pupils will Improve even further, as evidenced by participation rates.

	Improve engagement with homework and student organisation. Parents to be clear as to what homework is set and when the due dates are to improve parental engagement. Children to be clear on how and when homework is set and homework procedures to be consistently applied across the school. 
Study spaces in school to be available before 
and after school.
	Reduction in number of disadvantaged children receiving missed homework, inadequate equipment and late to school mentions on SIMS to be monitored on a termly basis







Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 125,565
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	standardised diagnostic assessments.
Training will be provided for staff to ensure assessments are interpreted correctly.
.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF

	1,4,

	Continue to invest in 
high-quality CPD for 
staff
	High-quality teaching improves pupil outcomes and effective CPD offers a crucial tool to develop teaching quality (EEF). Our CPD offering 
includes weekly curriculum masterclasses focusing on effective delivery of content, deliberate practice sessions (applying the 
EEF’s five mechanisms for developing teacher techniques) leadership development 
opportunities, and student spotlights
	1, 2, 5

	Improving literacy in all subject areas in line with recommendations 
	Acquiring direct instruction literacy is key for pupils as they learn new, more complex concepts in each subject: 
	1,2

	Enhancement of our maths teaching and curriculum planning in line with DfE key stage 3 and EEF guidance. 
 
We will fund teacher release time to embed key elements of the guidance in school, and to access Maths Hub resources and CPD offers (including Teaching for Mastery training). 

	The DfE non-statutory key stage 3 guidance has been produced in conjunction with the          
National Centre for Excellence in the Teaching of Mathematics, drawing on evidence- based approaches: 
Teaching mathematics at key stage 3 - GOV.UK (www.gov.uk) 
 
To teach maths well, teachers need to as- sess pupils’ prior knowledge and under- standing effectively, employ manipulatives and representations, teach problem solving strategies, and help pupils to develop more complex mental models: KS2_KS3_Maths_Guidance_2017.pdf (edu- cationendowmentfoundation.org.uk) 

	1

	Creating smaller class sizes in Year 7 and Year 8 
	Smaller class sizes increase the range of approaches a teacher can employ and the amount of attention each student can receive will increase, improving outcomes for pupils. Reducing class size has a positive impact, especially on younger children. 
 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size 

	1,2

	We have paid for Sparx Reader
to be used for weekly homework in all KS3 English lessons to help boost the reading comprehension levels of all students.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital 
	1,2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 75,339
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Online homework 
support clubs (Sparx 
and Seneca support for 
Years 7 to 11)
	Our homework clubs target students who are underperforming on a 
number of measures (e.g. time spent completing homework tasks). 
Completing high-quality homework can have a high impact on student 
progress, according to the EEF (+5 months).
	1, 2,,4

	Year 11 tutor time intervention for English and Maths 
	Students receive tutor time intervention four times a week; this 
frequency shows the greatest impact (EEF). Tutor time intervention is 
tailored to students’ specific needs; we use mock exams to identify and target these needs. The EEF has found that small group intervention has an average impact on progress of +4 months over the course of a year
	1, 2,4

	Twice-yearly reading 
age tests for KS3 Students with Intervention in place for students who are below. 
	Effective diagnosis of reading difficulties is crucial for ensuring that 
the right students get the support they need for developing reading 
comprehension strategies (EEF)
	1,2

	Year 11 after-school 
intervention programme
	Pupils have one hour of intervention every day after school. All subjects have a regular session. Students have their own class teacher so that 
their needs are met and the extra time builds on their capabilities. The EEF has found that after-school 
intervention has an average impact 
on progress of +3 months.
	1,2,4





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 50,226
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance trackers, 
first response phone 
calls and home visit
	Robust tracking of attendance data is crucial to address attendance issues (Durrington Research School). This allows patterns of absence to be 
scrutinised and interventions (e.g., phone calls from Heads of Year, home visits and rewards) to be implemented in a timely manner.
	3

	Student Support 
Mentors (SSMs) and 
counsellor services
	SSMs provide support and intervene at an early stage to ensure all absent students receive a phone call every day that they are absent. We also provide select students with in-house 
counselling to ensure students are able to be in their lessons as much as possible.
	3

	After-school clubs, 
trips and peripatetic 
music lessons for Key 
Stage 3 and 4 students and CCF year 9 and above.
	Outdoor adventure learning, after-school clubs (including physical activity and arts participation, including music lessons) and trips ‘support pupils to develop non-cognitive skills 
such as resilience which in turn have a positive effect on academic outcomes’ (EEF). There is some evidence that involvement in extra-curricular activities may increase pupil 
attendance and retention (EEF).
	1, 3,5

	Key workers for SEND 
students
	Teaching assistants providing targeted 
support to specific students out of class can have an impact of +4 months on pupils’ progress (EEF)
	1,3

	Providing breakfast for PP students upon arrival at the college, between 8:15-8:45am 
	Pupil behaviour, as measured by a teacher survey, improved in breakfast club schools. 

Also, findings suggest that, where improvements are seen, it is not just eating breakfast that delivers improvements but attending a breakfast club; this could be due to the content of the breakfast itself or to other social or educational benefits of the club. 
 
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast 

	3

	Development of cultural capital - Subsidising of PP student attendance to trips, holidays and events 
	Evidence suggests that trips can have a positive impact on learning of facts and concepts. 
Documented learning gains are often relatively small, but small effects are not surprising given the one–off nature of most school trips. 
We also must consider the non-academic impacts, such as increases in confidence, ambition and improvements in work-ethic. 

https://www.tandfonline.com/doi/pdf/10.1080/10645570802355562 

	3,5



Total budgeted cost: £ 251,130
Part B: Review of the previous academic year 2024-2025
Outcomes for disadvantaged pupils
	Aim
	Outcome

	Improved attainment among disadvantaged pupils across the curriculum at the end of key stage 4, with a focus on EBACC subjects.
	P8 for the school was +0.52, placing us near the top of Wandsworth schools, and significantly above national average for boys in 23-24.
 
Attainment
				A8 (PP)		A8 (Non-PP)
                                2024-25                  39.3                        48.8              Gap of 9.5
		2023-24	    46.2	                                 48.9	       Gap of 2.7
		2022-23	    36.9 		                 47.2	       Gap of 9.3

Progress
				P8 (PP)		P8 (Non-PP)
	2024-25                 n/a                          n/a                 n/a 
		2023-24	               0.39		  0.62      Gap of 0.23
		2022-23	               -0.37		  0.66	Gap of 1.03

We cannot comment on P8 for 24-25 due to it not being counted by the DFE for 2 years. 
Our A8 gap increased to a gap of 9.5. 

Ambition of our curriculum:
				EBACC (PP)
	2024-25                   0.39
		2023-24	                 0.33
		2022-23	                -0.37	 


More PP students were entered in 2024-25 than 2023-24, and 2022-23.
These numbers are in line with other key groups, suggesting we have an academic ambition for PP students which matches that of Non-PP peers.

	Improved reading comprehension among disadvantaged pupils across key stage 3.
	All students with a score of less than 100 were re-tested during the mid-year and their progress against their starting point is also recorded. 
For year 7 and year 8 we were in the top 5 for the trust in terms of progress added (difference between test A and B) out of 53 schools. For year 7 a difference of 1.27 was added and 1.31 for year 8. 
For both year groups only 3 students had lower than expected progress, all other students were expected or above. 
Overall in 2024-25, PP students made strong progress in year 7 and 8 through the NGRT testing. By NGRT series 3, 56% of year 7 and 60% year 8 PP Students were above stanine threshold, with numbers decreasing in Wave 4 intervention (in need of phonics intervention), and an increase in PP students in wave 1 intervention (being taught reading strategies to become proficient readers)

This has shown to be a successful intervention which we will be a staple within our plan to continue to improve the reading abilities of our students at EBA. 

	Improved metacognitive and self-regulatory skills among disadvantaged pupils across all subjects.
	Teacher reports and class observations suggested that pupils improved their ability to monitor and regulate their own learning over 2024-25, and disadvantaged pupils did not see slower improvements here. This assertion is supported by supported by homework completion rates across all classes and subjects.

Behaviour data for disadvantaged pupils suggested that, although these pupils receive marginally more behaviour-based sanctions than their peers, this gap is smaller than national data would suggest, and the gap is closing. Spending on personalised support in 2024-25, which more than proportionately positively impacts upon PP students, has had an impact here:
· 29 students regularly accessed counselling throughout 2024-25, 62% of whom are PP
· 49% of these students also accessed ELSA support
· Of the students who also access other interventions, 66% of these were PP
· Anonymised case-studies show clear impact on individuals



	To achieve and sustain improved wellbeing for all pupils, including those who are disadvantaged.
	Use of our hardship funding has had significant impact in numerous areas, including:
· Emergency food vouchers for a small number of students, improving physical wellbeing.
· Uniform support for 30 different families, including PE kit.
· Purchasing of water bottles
· Laptops loaned, ensuring students have the resources to work from home
· Covering hot meals at lunch for students who sit just outside the FSM threshold
· Revision resources for PP students in English, Maths and Science KS4

These components of spending has improved physical wellbeing and welfare of students, helped to secure attendance to school, and positive contributed to progress and attainment.

Student voice throughout 2024-25, gathered through surveys, the wellbeing committee, and the students council, suggested that:
· The vast majority of pupils felt cared-for and safe in the college
· Safeguarding processes are solid, and all students knew how to disclose, of where to seek support
· Most pupils thought wellbeing was something the academy took seriously, and our policies and approaches lent themselves to this
· Time was devoted to wellbeing, mental and physical health in tutor times, PSHE, and assemblies.


	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils (In line with national average)
	In the first two years of this plan, we saw an improvement in attendance of PP students.
In 2023-24, this improvement stagnated slightly, where the gap in attendance between PP and Non-PP students widened slightly.

However, our changed attendance processes in 2024-25 have seen this gap close again, and our attendance figure surpass both local and national averages, for both PP and Non-PP students.






	
	Attendance %
	% PA

	
	PP
	Non-PP
	PP
	Non-PP

	2024-2025

	88.7%
	92.9%
	27.6%
	21.9%

	
	Gap of 3.6%
	Gap of 5.7%

	2023-2024

	90.7%
	94.6%
	25.0%
	13.7%

	
	Gap of 3.9%
	Gap of 11.3%



This data suggests that our work on attendance is having an impact in the right areas, and on the right students, and we will continue to focus on this areas in 2025-2026

Similarly, punctuality data for disadvantaged pupils suggested that, although these pupils receive marginally more punctuality-based sanctions than their peers, this gap is smaller than national data would suggest, and the gap is closing: 
2024-25:
PP late marks – 5.1%
Non PP late marks – 6.18%





Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider
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